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Apprehensive may well be the term used to de;-,cribe the 
attitude of most of the college conununity this year, the 
year that follows Kent State and Jackson. 
No one is sufficiently clairvoyant to be able to state 
that the pre sent seen1ing calm on campuses will be sustained. 
There is continued apprehension that the calmness on the 
surface may belie the storm. brewing beneath. 
Then, too. in the period of calm there are those who 
would use the ,·iolence of last spring as an excuse to curb 
the growtl, of higher education and its resultant egalitarian-
isrn. Suchaction1nay be felt in curtailed budgets and conse-
quent program limitations. Indeed such pressure and fear 
of pressure may cause individuals and institutions to with-
draw and fail to do those new things which need doing 
We, the editors, trust that the Eastern Education 
Journal will maintain a position free from such apprehensions 
and pressures. We plan to continue to grow in quality and 
stature, presenting materials produced by Ea stern Illinois 
faculty and persons from other institutions. 
R. V.S. 
3. 
SEATING ARRANGEMENT AND CLASS PARTICIPATION 
BY 
CAROLYN KINCHELOE AND ROBERT SALTMARSH 
Purpose: The purpose of this experimental study was to de-
termine if seating arrangement had an effect on student par-
ticipation in the classroom. 
Methods: The subjects used in this experiment were twenty, 
ninth-grade students at a Danville junior high school. Class 
discussion was carried on with twenty students sitting in a 
regular six-row seating arrangement, and with the same 
twenty students sitting in a circle arrangement The seating 
arrangement was changed daily for discussion, and on some 
days the seating arrangement was changed twice dnring a 
class period. This was an attempt to eliminate the effects 
of a stimulating or non-stimulating lesson. The responses 
were tabulated by the senior author, while directing the dis -
cussions. The experiment took place during a three week 
period, but discussion was not held every day due to tests, 
and reading and written assignments The data were analyzed 
using the chi square test of significance. 
Responses for all subjects under both conditions are presented 
in Table One. A correlation study of response totals yielded 
a product m0ment coefficient of . ~. suggesting considerable 
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Total 107 159 
Pearson Product Moment Coefficent of Correlation = . 59 
5. 
TABLE TWO 
CHI SQUARE ANALYSIS 
CONTINGENCY TABLE 
0 E 
Regular Seating 107 13 3 
Circle Seating 159 133 
26b 
A chi-square analysis suggests significant difference ln 
performance under the two conditions (x 2 = 10. 16, ldf, -(: 01) 
6. 
Findings: The results of the study showed that Eeating ar-
rangement did have an effect on student participation in the 
classroom. When the students were seated in a circle ar -
rangement class participation was greater. Six students who 
had not contributed at all to class discussion in the regular 
arrangement, did contribute when they were seated in a cir -
cle arrangement. The students who participated often while 
in the regular seating also discussed frequently while in the 
circle arrangement. So, with these students the seating ar -
rangement had little if any effect on their class discussion. 
There were four students during the study who did not par-
ticipate in class discussion while in either of the two seating 
arrangements. So, with these students the seating arrange-
ment had no effect on their class participation. 
Discussion: The number of days that students were absent 
could obviously not be controlled. So this factor must be ta -
ken into consideration when reviewing the results of the ex-
perimental study. When the students were in a regular seat-
ing arrangement, recording of the responses was not quite 
as noticeable as when they were seated in a circle. There 
was no explanation given for my recording their responses. 
The students did not inquire. It is assumed that they thought 
theywere being graded on class particiaption, It was felt that 
the students' knowledge of the experiment would bias their be-
haviors. In social studies and in other subject areas that in-
corporate a great deal of discussion, the circle seating ar-
rangement could be used advantageously. This could also be 
used as a teaching technique to get a non-respondent class to 
participate in class discussion. 
7. 
Academia: The Fringe on Top 
William D. Lewis 
A cursory examination of recent journals indicates a 
growing concern with relation to the ethical and moral 
behavior of certain professors and, indeed, of the faculty as 
a whole. Is there a dean or a president today who has not 
lamented the lack of loyalty to the institution, as compared 
with fealty to the discipline, to the federal goverment, or to 
the professional organization? The jet professor,thegrants-
man, the opportunist - these are the prevalent images in 
academia. The threadbare and dedicated type, so well ex-
emplified by Mr. Chips, has become an antique curiosity. 
In a recent faculty version of the sophomore bull-session, 
several of us were exploring this problem by resurrecting 
the dogmas of personal experience, as accumlated in varied 
way-stat:to::-1s of higher education. Through random conversa-
tional insights we plumbed the heart of this is sue, positing a 
tentative conclusion: the ivory tower is subject to a fair 
amount of administrative aberration, too. With this in mind, 
the following catalogue of eccentricities (or object lessons) 
is respectfully dedicated to fledgling deans and to adminis-
trative assistants. ,:, 
Consider, for example, the niceties of hiring and firing. 
George took his first position in a small municipal university 
in the ea st. When the Dean inquired as to his blood type 
during the interview, he could only stammer, "A •.. I 
think. 11 It was an inspired response since the Dean, through 
his resea:t'ch in biochemistry, had arrived at the position 
that all great men (himself included) share this hematic 
classification. 
Fred, on the other hand, was "almost" appointed to a 
prestige faculty in the Ivy League group. Having been inter-
viewed along with many applicants, he returned to his heme t•:) 
,;c I. e, , mice training to be rats 
8. 
await the inevitable "thanks, but no thanks" letter. Imagine his 
surprise when the mailman brought a contract outlining gen -
erous terms - but carrying the name of another candidate. 
As we all know, appointments can be terminated. Ted 
found himself sacked a few years ago because a co-ed in this 
small teacher's college contracted a severe case of preg-
nancy. Justified, you say? Bear in mind that the chief 
executive of the institution held him personally responsible 
because he was faculty sponsor :;~ the girl's sorority. 
This is the same educational statesman who wanted 
''his men" on call twenty-four hours a day, subject to sum-
mary court martial. An amateur electrician, h~ had rig-
ged up light bulbs on a master switchboard in his office. 
Staff were requested to press the appropriate button so 
that colored lights could indicate to the Commander whether 
they were (a) teaching a class, (b) coffee breaking, or ( c) 
rest rooming. Incredible, you say? 
Bob's first introduction to the administrative mind was 
in a large mid-western private university. Faculty meet-
ings were an interminable bore and absenteeism ran high. 
After observing the empty seats, Prexy called a special 
session and instructed the faithful few to take notes, sign 
the same, and subn1it them to his inspection. The absent 
brethren, needless to say, were counseled in the presiden-
tial chambers shortly thereafter. Exit Bob in a common 
variation of the II greener pastures" syndrome. 
Our colleague Joe made a singular contribution to these 
pathological analyses. As an undergraduate, he availed 
himself of numerous opportunities to observe "the old 
man" at State U in the south. (In those days, presidents 
were seen often on the ca1npus). "A wonderful person," 
9. 
said Joe, 11 but erratic in little ways. He carried a rifle 
about with him, shooting stray dogs which were unlucky 
enough to wander into the quadrangle.'' 
One should not deduce from the foregoing commentary 
that academic idiosyncracy is entrenched solely within the 
office of dean or president. Our friend Dave revealed to 
us the contents of a memo which he has preserved th:!se 
many years. Originating from a Business Manager, long 
since returned to the "ad biz, 11 iL read as follows: "It has 
come to my attention that some faculty members have been 
sleeping in their offices. Effective Monday, all sofas, daven-
ports, and divans will be removed from University pro~-
erty. " 
And let us give the Registrar his due. According to Her -
man, there is one of these functionaries at a small liberal 
arts college in Ohio who delights in his psychic powers. 
Herman had neglected to turn in two grades during that long-
ago term. But the grades~ recorded, nevertheless. "I 
sensed that you intended to give C's, " he commented to the 
startled Herman. 
Now don 1t misunderstand our motives as we delineate 
the universal aspects of human frailty •••. Some of our best 
friends are administrators. 
10. 
SURVEY OF ILLINOIS HIGH SCHOOLS 
INSTRUCTION IN PSYCHOLOGY 
by 
JOHN REARDEN and JOHN WISE 
Abstract 
One hundred and fifty questionnaires were mailed to prin -
cipals of Illinois public schools selected on the basis of size. 
One hundred forty questionnaires were returned (93%) and 
analyzed to determine the prevalence of high school instruc -
tion in psychology and the potential opportunity for graduates 
with teacher certification to teach psychology in Illinois high 
schools. Almost half the respondants reported at least one 
section of psychology being taught in their high school and a 
total of over 300 sections were being taught by all the schools 
respondants. Administrator comments were catagorized and 
tallied (Table 2). Less than 10% of the principals commented 
about limitations associated with offering courses in psy-
chology and the majority of comments were laudatory, encour-
aging. and supportive of psychological instruction in hig11 
schools. 
Sample 
Schools were selected on the basis of size because it was 
felt that larger schools hire more teachers and teach more 
sections of all subjects. A sample of small schools would 
underestimate the prevalence of psychology instruction, since 
small schools typically have restricted programs. The sample 
was constructed from the Illinois Directroy of Public Schools 
and included only schools that had at lea st "7 50 students enroll -
ed during the current academic year. A questionnaire was 
sent to an assistant superintendent of the C11icago Public Sc!wols 
w-ith a request for information about the whole svstem, 
Their response indicated that no psychology is taught in the 
system, and no plans exist for hiring psychology trained teach-
ers in the next 5 years, No additional clarification was made, 
11. 
The Chicago Public City Schools are not tabulated in the sur-
vey. 
The Survey 
The introductory section of the questionnaire stated the 
purpose of the survey was to determine: 1) the prevalance of 
psychology instruction in Illinois schools, and 2) developing 
personnel needs, The questionnaire proper had three parts: 
1) 11 Do you now offer a course in psychology to high school or 
junior high school students? If so, how many sections? 11 2) 
"Assuming an ample supply of qualified teachers with under-
graduate majors in psychology, do you anticipate hiring such 
a teacher within the next 5 years? 11 and 3) a request for com-
ments concerning the future of psychology instructicn in high 
school. 
Results and Discussion 
The results indicate the popularity of high school psy-
chology instruction (Table 1) in Illinois schools. 
Table 1 
Number and percentage of schools responding to suxvey 
Do you teach a course 
in psychology? -Yes 
No 
Total 
Do you plan to hire a teacher 
trained in psychology? 
Yes No 
4 (38%) 14 (10%) 68 (48%) 
7 (19%) 45 (32%) 72 (51%) 
1 (57%) 59 (42%) 
12. 
A chi square of the data in Table 1 yields the highly sig-
nificant value of 25.19 (r:> • 001) indicati_p.g marked tendency of 
schools now offering courses in psychology to plan to hire 
teachers qualified to teach-which is to be expected. Excluding 
principals who do not now have a course and do not plan of-
fering one, an impressive 68% of the schools are now engage-
ed or likely will be engaged in teaching psychology in the near 
future. 
The comments offered in respone to the third item were 
read and classified according to the general nature of the re-
mark (see Table 2). 
Table 2 
Classification of comments made by principals 
(54% of principals commented in response to the third item 
on the questionnaire) 
Comment f 
I. The teacher should be qualified 6 
in a field other than psychology 
2. Our school has been teaching 3 
psychology for some time 
3. There is a high level of student 18 
interest in the course 
4. Generally feel that psychology 14 
should be added to the curriculum 








5. We definitely plan to add psychology 
next year or the following year 
6. We are interested in the results of 
this study 
7. Some psychology is taught as a 
part of other courses 
8. Little good text materials available 
9. Have conducted student surveys: 
1 yield~d favorable results and 
1 hasn 1t been completed 



















Adding the number of schools now teaching psychology 
(48%) to: schools planning to offer psychology soon (2%), 
schc,ols that would like• to add the course (10%) and schools 
that teach psychology as a part of anoi:her course (9%), a 
total of 100 (71 %) schools have interest or involvement in the 
teaching of psychology in Illinois. 
The high percentage of returns (93%) is impressive and 
felt to be representative of larger high schools in Illinois. 
The survey indicates that psychology instruction is common 
in Illinois high schools (Table 1) and during the next 5 years 
instruction should increase substantially, adding to the de-
mand for qualified teachers. The training of teachers of 
14. 
psychology must concern teacher training institutions if they 
are ·o adequately meet the curriculum for expanding programs 
in Illinois Public High Schools. 
15. 
STUDENT PERSONNEL WORK IN HIGHER EDUCATION 
a new specialization at E. I. U. 
by 
WILLIAM J. CRANE 
A new program, Student Personnel Work in Higher Ed-
ucation, has completed its first year of operation. At the 
Spring Commencement this year, four students received the 
Master of Science in Education degree with specialization 
in student personnel work in higher education, and thirteen 
more students are working on the degree at present. 
An off shoot of the regular guidance and counseling de -
gree, which is established at E.I. U. , the student person-
nel program was organized to deal with the demands from 
junior and senior colleges. In recent years, and more in 
the years to come, student personnel workers have been in 
short supply. Individuals with reasonable training and ex-
perience were not readily available for employment ,and col-
leges and universities had to choose people whose back-
grounds offered little of a relevant nature. Hiring was 
based upon the holding of a Masters of any kind and personal 
traits which seemed suitable to the job. Personal character-
istics are still important, but the new program is able to of-
fer a background of training and experience directly related 
to the various services found in student _personnel work. 
Two types of individuals are wanted in student services -
the generalist and the specialist. With this in mind, the pro-
gram was organized to provide training in special areas of 
personnel work and to offer broader training, perhaps of an 
interdisciplinary nature. 
College student personnel workers include people 
performing many diverse professional duties. 
Some of them are in highly specialized assign-
ments which require specific training and skills, 
others are in positions which demand very broad 
generalized preparation, and most find themselves 
16. 
somewhere between these two extremes of depth 
versus breadth. 1 
I GUIDELINES FOR GRADUATE PROGRAMS IN THE PREP-
ARATION OF STUDENT PERSONNEL WORKERS IN HIGHER 
EDUCATION, Council of Student Personnel Associations in 
Higher Education, Commission on Professional Development, 
Fourth Draft, March 5, 1967. 
In a study published in 1966, it was found that 22 per 
cent of 621 chief student personnel officers had major train-
ing in educational psychology, administration, or in some 
other area of education. The remaining 49 per cent were 
predominantly in the social science and humanities? 2 
2 "Student Services Administration in Higher Education", 
Archie R.- Ayers, P.hilip A. Tripp, and John H. Russell, 
U. S. Department of Health, Education and Welfare, Wash-
ington, 1966, p.13. 
A wide variety of fields of preparation might be expected, 
because of the nature of the work and because of the com-
paratively unstructured organization existing in many student 
services divisions until recent years. Many of the men who 
are now chief student personnel officers came to the position 
· through promotion from the academic ranks or from other ad-
ministrative jobs, which may have had nothing to do with 
student services. The predominance of persons with an 
education background uay reflect the changing form of organ -
ization over the years or 
Since this work is person-centered and func -
tionally oriented rather than academic in its 
thrust, it is not surprising to learn that a ma-
17. 
jority have preparation in the professional field 
of education. 3 
ibid. , p. 14. 
Whether the quoted figures are an indication of a trend 
or whether some other direction in training is taking place 
is impossible to decide until another assessment of the 
backgrounds of administrators takes place. In any case, 
the need for both generalists and specialists currently exists, 
although some changes in the student population may sug-
gest a preponderance of one or the oth~r. A good case 
can be made for the generalist. The positions of Dean of Stu-
dents, Dean of Women, and Dean of Men seem to require 
training of a general nature. The positions below these neces -
sitate special training, frequently of a detailed type. 
Over the past ten years, the Deans have been giving way 
to Vice-Presidents and Directors. On many campuses the 
men who had held the titles of Dean of Students have become 
Vice-Presidents of Student Services,while the Deans of Men 
or Women have become Directors of special areas of func -
tioning or assistants to the Vice-Presidents. More recently, 
say the last three or four years, there have been indications 
that the Deans positions have been coming back. 
The reasons for the changes in title have been two. Vice-
Presidents were assigned because of the need fora clear-cut 
demarcation in administrative function and because the pyra-
mid form of organization was felt to be the most efficient, 
Deans were returned to their former titles ,because the need 
for generalists became apparent within the newly established 
form of organization. A Vice-President could assume re-
sponsibility for the decisions made in the student services di-
18. 
vision and could take his place in the higher council ,report-
ing to the President. However, students and their multitide 
of problems could not be moved through the regular form of 
administrative organization with excessive duplication of ef -
fort and a loss of interpersonal relationships. Students com-
plained about the relegation of personal contact and the em-
phasis -gpon a numbering system. The old title of Dean was 
recreated to supply preliminary contact with students and to 
maintain as much one-to-one relationships as possible. 
Specialists are in the majority in the area of student ser -
vices. Each student brings a special problem that requires 
expert solutions. He has to move through the services in search 
of financial aid, living accommodations, health service, food 
service, placement, and all the other aids to daily living, in-
cluding personal counseling. Whatever his problem is, he 
needs specific forms, information, contacts, and expert in-
dividuals to help him. He needs the concentrated attention of 
one person who has detailed answers for him. 
In order to offer the greatest advantages to the student 
of personnel work in higher education, it seems best to pre -
sent a program which contains the pos sibi'.ity of both general 
and special training. 
The thinking is that since a student must work in 
the context of a higher educational instituti0n, he 
should know something about the history, cur-
riculum, philosophy, administration, and evalua-
tion of higher education. The college student ser-
vices of personnel worker is training to become 
a specialist on student needs and behavior for 
each campus ,by putting more emphasis on under-
standing the college student and the effect college 
environment has on student development, while 
19. 
at the same time ga1n1ng a sound behavioral foun-
dation to assist in this understanding. 4 
4 Emmet, Thomas A., 11 A Guide to Programs of Training for 
College and University Student Services and Pe'.!-"sonnel Work-
ers 11, The Journal of the Association of Dean and Administra-
tors of Student Affairs, 1966, I, p. 25. 
Based on this orientation, the new program in student 
personnel work was devised and approved. Today, there are 
fourteen students enrolled in the specialization. Courses in 
the major are: 
Required 
Education 551 
Education 5 5 2 
Education 553 
Required 






Group I (12 quarter hours) 
Basic Courses in Education 
Social Foundation of Education 
Understanding t:le Individual 
Philosophy of Education 
Group II (24 to 36 quarter hours) 
Area of Concentration 
Student Personnel Work in Higher Education 
Practicum in Student Personnel Work 
(4 to 8 hours) 
Administration in Higher Education 
























Anthropology 5 50 
Residence Hall Personnel Work 
Advanced Educational Psychology 
Measurement and Evaluation 
Education Statistics 
Principles of Curriculum Development 
Histbry of Educational Thought 
Introduction to Research in Education 
Psycho-social Development in the Adole-
scent and Young Adult 
Measurement Applied to Guidance 
Personality Dynamics 
Theories of Aptitudes and Abilities 
Current Practices and Problems in Coun-
seling 
Occupationa, Educational, Personal, and 
Social Information 
Counseling Practicum 
Principles and Techniques of Group Guid-
ance 
The Junior College Movement 
Abnormal Psychology 
Psychological Measurements: Intelligence 
Testing 
Statistical and Research Methods in the 
Behavioral Sciences 
Social Stratification 
Group III (0 to 12 quarter hours) 
Cultural Background 
History 550, 551, 552 
21. 
Art 550 
Botany 550, 551, 552 
Business 550 
Classics 550, 551 
English 550, 551 
Geography 550, 551, 552 
Economics 550 
Ind.ustrial Arts 550 
Mathematics 550 
Music 550, 551 
Philosophy 550 
Phy sic al Education 550, 551 
Political Science 550 
Zoology 550, 551 
Courses of a general nature are required in Group I and 
elective in Groups Hand III. Courses of a specific nature are 
in the Area of Concentration, Group II, but the detailed ex-
perience in special areas of student services comes through 
the Practicum in Student Personnel Work, Education 598. 
The Practicum may be taken for either four or eight quarter 
hours, depending upon the preferences of the student and his 
previous experience in student services. A student with no 
such experiences would be expected to enroll for eight hours 
in the Practicu-rn. 
The Practicum in Student Personnel Work entails day-to-
day participation and orientation in several offices of student 
services. A minimum of ten hours of experience is required 
in each of three offices, if the student has enrolled for four 
hours. Any number of hours beyond the ten is recommended, 
if the office load is heavy and if the student can work the extra 
time into his schedule. No definite duties are demanded. The 
type and extent of experience will depend upon the student him-
self, his interestin the field, his background, and the availa-
bility of supervision. Supervision is done by the working mem -
bers of the student services staff. While the graduate student 
is engaged in the work of a given office, he is required to main-
tain contact with the instructor of the course through periodic 
22.. 
reports, conversations, papers, or a diary form of record. 
At the end of his experience in an office, the supervisor makes 
a personal evaluation of the graduate student and the student 
reports his own evaluation of the activities of the office as re-
lated to his interests and plans. 
For graduate students interested in the counseling aspect 
of student services, the Counseling Practicum is available as 
an additional experience within the student personnel program. 
Micro -counseling sessions are held under the direction of the 
members of the Department of Educational Psychology and 
Guidance. 
Students enrolled in the student personnel program are 
not required to have teacher certification, nor does certifica-
tions result from the completion of the course. 
In addition to the completion of the courses selected and 
required, each graduate student must complete the Graduate 
Record Examination, including the special examination in 
Education, the Constitution Examination as required by law, 
and a comprehensive examination taken just before com-
pletion of the coursework. A Master's Thesis is not a formal 
part of the student personnel program, unless chosen by the 
student. If a thesis is written, an oral examination in de -
fense of the thesis and covering any sections of the written 
co1nprehensive text is required. Students who plan to work 
toward the doctorate are urged to write a thesis. 
Anyone wishing to have more information about the stu-
dent personnel program may contact Dr. Donald L. Moler, 
Head, Department of Educational Psychology and Guidance, 
or Dr. William J. Crane of the same department. 
23. 
A SURVEY OF DEPAUL MASTER DEGREE GRADUATES 
1966-1969 
by 
B. EVERARD BLANCHARD 
Introduction 
The express purpose of this study represents an attempt 
to identify certain attributes peculiar to graduate students 
who received their Master's degrees from De Paul Univer -
sity' s School of Education from 1966 through 1969. 
It is essential that such a study be initiated so as to pro-
vide a foundational basis for clarification of inferences or 
deductions as might be drawn by casual observers. 
Graduate education, wherever administered, should be 
subject to a continuous and comprehensive appraisal. Only 
in this manner can the quality of a program be judged ade-
quately. It is one thing to define the purpose of a graduate 
education program; it is another thing to determine the va-
lidity of such definitions. 
Ideally, follow-up studies on a year-to-year basis rela-
tive to the administration, organization and supervision of 
graduate education are indeed necessary, if an institution of 
higher education is to retain a reputable professional status. 
The Problem 
The current study is concerned with identifying varied 
characteristics peculiar to graduate students who completed 
the requirements toward a Master's degree in one of the fol-
lowing areas: 
1. Business education. 
2. Curriculum directorship. 
3. Elementary education. 
4. Guidance and counseling. 
5. Reading. 
24. 
6. School administration. 
7. Secondary education. 
The characteristics to be identified included the fol-
lowing; 1) Birthplace; 2) Residence; 3) Undergraduate edu-
cation; 4) Undergraduate degree; 5) Admission status; 
6) Grade point average entering the program; 7) Age be -
ginning graduate study; 8) Area of specialization; 9) Degree 
granted; 10) Grade point average completing g::·aduate study; 
11) Age concluding degree requirements; 12) Time con-
sumed to complete degree requirements and 13) Graduate 
Record Examination scores. 
Sampling Population 
This study consisted of 456 or 87 per cent of the 524 
students granted Master's degrees by the School of Edu -
cation from 1966 through 1969. Of the 456 graduate stu-
dents, 192 were men and 264 were women. The sampling 
may be considered representative of Master degree grad-
uates of the School of Education, 
Source of Data 
All data utilized in 
official transcripts of 
Office of the Registrar. 
this study were . secured from the 
each student as prepared by the 
In some cases where the infor -
mation was incomplete, the transcripts were eliminated 
from the study. This procedure accounted for some 13 
per cent, or 68 of the official transcripts not being used 
for interpretative purposes. 
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Treatment of Data 
Birthplace 
The School of Education caters primarily to students 
who have been born in Chicago, Illinois. Of every 10 grad-
uate students admitted to the School of Education, 6 have 
been born in the city of Chicago. If we add to this, the 
graduate students born in Illinois, but outside of the city of 
Chicago, we find 7 out of every -10 graduate students are 
natives of the state of Illinois. 
Graduate students born in other states, or in a foreign 
country appear rather infrequently. Approximately, 1 out 
of every 10 graduate students has been born in a foreign 
country and 2 out of every 10 began life in another state. 
DePaul University's School of Education is basically 
oriented to citizens born in the city of Chicago. This high 
degree of concentration of students coming from the Chicago 
vicinity tends to suggest, relative to experiential background, 
the graduate student at DePaul may NOT be the recipient of 
an enriched or copious educational program due to the im-
pact of inbreeding. Expressed another way, this might be 
akin to stating that the School of Education may be stimu-
lating each student in an atmosphere enshrouding a "cul-
tural bias." This "halo" effect may tend to obstruct a stu-
dent from ever realizing the ultimate purpose and dignity 
of human living ! 
Residence 
Approximately 65 per cent of the graduate students 
coming to the University commute directly from their homes. 
A lesser number, some 25 per cent, live in off-campus 
housing units. An estimated 10 per cent live in two resi-
26. 
dence halls operated by the University. 
Undergraduate Education 
The typical undergraduate applying for admission to 
the Graduate School of Education happens to be a graduate 
of De Paul University. If we include other Illinois colleges 
and university, one might state that 7 out of every 10 stu-
dents applying for admission to the Graduate School of Edu-
cation at DePaul University v.,ere granted their baccalaureate 
degrees from Illinois institutions of higher education. 
Occasionally, an undergraduate applying for admission 
to the Graduate School of Education will present official tran-
scripts bearing the fact that he has been granted the bache-
lors degree from a college or university located in another 
state, or a foreign country. This instance occurs in about 
3 out of every 10 admission applications. 
Undergraduate Degree 
As may be noted in Figure 1, the degree most frequent-
ly earned by the undergraduate is the Bachelor of Arts and 
the runner-up being the Bachelor of Science. Other degrees 
granted the undergraduate are the Bachelor of Philosophy 
and the Bachelor of Music. A very small number of stu-
dents, approximately l per cent, have already earned the 
Master 1 s degree, but desire to specialize in another area. 
27. 
Fig. 1 - Degrees Earned by the Undergraduate 
Degrees 1966 1967 1968 1969 Cumulative Total 
BA 65 49 66 41 221 
BS 54 44 61 49 208 
Bph 2 2 3 3 10 
BMus 2 3 3 3 11 
MA 1 1 2 2 6 
Total ....... 124 99 135 98 456 
Classification of Students 
According to figure 2, it may be noted that the num-
ber of graduate students admitted as a REGULAR student 
far exceeds those admitted as a SPECIAL student. The ra-
tios appear to prevail in 1967 and 1966, respectively. Data 
appears as follows: 
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1966 1967 1969 
,:,Regular student: Student has met all requirements and 
has been admitted to a degree program in the Graduate 
School of Education. 
,~special student: Student is interested in a degree 
program and is admitted provisionally until the requirements 
for regular student status have been completed. Or, student 
v,ants to pursue graduate study, but not a degree prograin. 
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Grade Point Averages 
In reviewing Figure 3, it is interesting to note that the 
mean grade point averages of the women for all four years 
(1966-1969) exceeded the mean grade point averages of the 
men when being admitted to the Graduate School of Education. 
These mean differences in the GPA 1 s for the four-year 
period in favor of the women ranged from . 26 to .19, re-
spectively. 
When combining all four years, the differences in the 
mean grade point average between the women and the men 
seemingly illustrated women exceeding the men. For ex-
ample, combing the four years yielded a mean GPA of 
2. 69 for men - a difference of . 23 favoring women. 
Upon completion of the Master 1 s degree, we find that 
women again exceed men as to the mean GPA for each 
year studied. However, the gap noticeable when both sexes 
began their initial work has been reduced somewhat. Per-
haps it takes the male sex a bit longer to achieve what 
the female grasps rather easily! 
If we combine the GPA 1 s for men and women, we find 
that the typical candidate on entering the Graduate School 
of Education possesses a mean GPA of 2. 82 and upon com-
pletion of the program has obtained a mean GPA of 3. 27. 
If the GPA can be considered a rational index of intel-
lectual endowment, or mental aptitude, women in the Grad-
uate School of Education rank superior to men when com-
paring the sexes qualitatively. 
30. 
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GRADE POINT AVERAGE 




N Bl c~ N Bl C ,N Bl C N Bl N B C 
Mean Mean Mean Mean Mean 
Men 50 2.64 3. ?.1 39 2. 67 3. 20 61 2. 78 3. 35f 42 2.64 3.24 192 2.69 3. 25 
Women 80 2.90 3. 25 50 2.89 3.22 78 3. 03 3. 36 56 2.83 3.33 264 2. 92 3. 29 
Men & -
·women 130 2. 80 3. 23 89 2. 79 3. 21 139 2. 92 3. 35 98 2.74 3.29 456 2. 82 3. 2i 
1 Grade point average at the beginning of the Master's degree program 
2 Grade point average at the conclusion of the Master's degree program 
-· .. 
The question occasionally asked relative to the grade 
point average is: "What relationship, if any, exists between 
theGPAatthebeginning of a program and the resulting GPA 
when the student has completed the program? 11 
A partial, but not specific, answer is provided in Fig-
ure 4. Due to the lack of any uniform marking system wifi, 
in the graduate school, or any common understanding as to 
what a mark constitutes the correlations revealed in Fig-
ure 4 merely express the relationship: 
Fig. 4 - Relationship of Grade Point Averages 
Beginning and Concluding Program 
X 
PA 1 s 
vs 






Fisher's z coefficient (Mean) = r of . 34 
,:,Level of significance for values of r'. 
The mean Pearson r for the four-year period under 
question relative to beginning GPA 1 s versus concluding GPA 1 s 
is expressed by r=. 34. Relative to the predictive ability of 
this correlation, it possesses about a 5 per cent forecasting 
efficiency. This correlation tells us that it has little value 
for forecasting purposes. 
Another approach in assessing the value of the grade 
point average might be to examine what happens if one stu-
dent is permitted to take his course work at his leisure, or 
on a part-time basis, while another student holds rigidly to 
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the normal course requirements and completes the work in 
a specified period of time. Will the former student acquire 
a higher grade point average than the latter? 
For example, some students in the Graduate School of 
Education have taken but one year· to complete the require-
ments for the Master's degree while others have taken from 
fifteen to twenty years. Is it possible that those students 
who follow the long range plan inevitably always acquire 
higher grades? Examining Figure 5, we may note that all 
correlations are negative and range from -. 18 to - . 26. For 
all practical purposes, the forecasting efficiency of such a 
correlation would be but 2 per cent-98 per cent of the time 
you would be in error. 
Fig. 5 - Relationship Between Years Taken to Complete 
the Master's Degree and Final Grade Point Average 
1966 1967 1968 1969 
N r Level:i• N r Leve1,:, N r Leve1,:, N r Level 
94 - • 18 • 1 60 -. 21 • 1 48 -.26 .1 70 -.19 .1 
Fisher's z coefficient (Mean = r of . 21) 
,:, Level of significance for values of r. 
Age Begim1ing Graduate Study 
The age at which an individual may begin graduate study 
can tell a counselor a great deal about the prospective candi-
date. Social and emotional maturity, teaching experience, 
33. 
travel, membership in educational organization, etc. , are 
all part and parcel of aging. 
What is the average age of the man or woman entering 
the Graduate School of Education? Figure 6 is presented at 
this point to answer some of our questions: 
Fig. 6 - Age of Candidates Beginning Graduate Work 
I 
1966 1967 1968 1969 Total 
- - - - -
X N M N M N M ,J M N M . 
Men 50 29.4 39 31. 1 61 31. 0 '12 29.2 192 30.2 
' 
Women 80 31. 3 , 50 33. 6 78 33. t 56 31. 9 264 32.6 ' ; 
' ' 
'. 
Men & ' \
Women 130 30.6 89 32. 5 139 32. 5 ~8 30.8 456 31. 6 1 I 
! 
Range 20-53 20-47 20-60 22-53 20-60 I 
l 
In reviewing Figure 6, one may note that women ac-
cording to the mean are +l. 93, +2. 51, +2. 65 and +2. 69 
years older than men from the years 1966 through 1969, re-
spectively. The typical male is estimated to be 30. 20 years 
of age in beginning graduate work, while the female is 32. 56 
years of age. In other words, women at DePaul are typically 
older than men by some 2. 36 years when beginning the 
graduate program in the School of Education. 
If we combine the mean ages of men and women, the 
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typical graduate candidate about to begin his studies is 
31. 57 years of age. The Graduate School of Education at 
De Paul may be said to be dealing with a verymature individual 
when he applies for admission. Between 50 to 75 per cent of 
these individuals have had from 3 to 7 years of teaching ex-
perience in either public or private schools systems. 
An implication for the Graduate School of Education 
seems to unveil itself at this point. For example, should 
individuals who have had several years of satisfactory 
teaching experience be given the same program as those 
individuals with no teaching experience and who have just 
earned their baccalaureate? Certainly, the neophyte with 
no teaching experience can learn from the seasoned warrior, 
but must each enroll in identical courses? Will the experi-
enced teacher be apt to gain any professional tips from the 
inexperienced teacher candidate? 
The range of ages for the four years, namely, 1966 
throughl969, illustrates that individuals were from 20 to 60 
years of age. This means that some students began their 
graduate work at the age of 20, others started at the age of 
60. What enables people of age 20 to work together with 
individuals who are 60 years old? Are there some common 
denominators at work in this chasm of age levels? Are 
individuals differences increased or decreased with age dif-
ferentials? Is there anything higher education may do about 
the matter? 
Area of Specialization 
In reviewing Figure 7, one may note the varied areas 
of specialization selected by the Master degree graduates: 
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Fig. 7 -Areas of Specialization: Master Degree Graduates 
-~- --
Area 1966 1967 1968 1969 Total 
-4 -· • -----· 
School Admin. 74 25 71 64 234 
Guidance 22 18 28 11 79 
Elem. Educ. 10 13 15 31 69 
tR.eading 11 14 5 11 41 
Sec. Educ. 5 5 5 7 22 
[Bus. Educ. 3 0 6 1 10 
Other 0 0 0 1 1 
Total 125 75 130 126 I 456 
School administration appears to rank first in the order 
of importance, being chosen approximately three times more 
often than Guidance and counseling, which ranks second in 
importance. If we combine School administration and Guid-
ance and counseling, we find an estimated 7 out of every 13 
graduate students selecting these areas for a future pro-
fessional career. 
According to the graduate students electing areas of 
specialization, the least import ant career opportunities are 
Business education and the Curriculum directorship. 
Degrees Granted 
36. 
In reviewing Figure 8, it is interesting to observe that 
the Master of Education degree is considered to be of major 
importance to the student. 


















Age Completing ~Graduate Work 
Figure 9 indicates that the mean age of men completing 
the requirements for the Master's degree is slightly less 
than that of women, being 37. 94 and 38. 86, respectively. 
When we combine the mean ages of both sexes, we find that 
the typical graduate completes his studies by the age of ? '.:'.-± 1. 
37. 
Rounded to a whole number, Master degree graduates are 
approximately 38 years of age. Occasionally, a student is 
granted the Master 1 s degree at 23 or 60 years of age. 
Fig. 9 - Age Completing Graduate Work 
tx 1966 1967 l S68 1969 Total 
N M N M N M N M N M 
Men 50 39. 7 30 36. 7 61 39.O 42 35. 5 192 37.9 
Women 80 39. 0 so 45. 7 78 37. 3 56 34.8 264 38.9 
Men & 
Wornen 130 39. 3 89 41. 8 139 38. 0 98 35.l 456 38. 5 
Range 24-S7 23-60 25-58 25-55 23-60 
In reviewing both Figures 6 and 9, we find some rather 
interesting patterns between men and women relative to their 
age nifferentiab. For example, we find that men usually 
begin their graduate work at 30 years of age, whereas women 
begin at 33 years of age. Men conclude their work at 38 and 
women at 3q years of age. 
The typical graduate student begins working on a 
:viaster' s degree at 32 years of age and completes his work 
at the age of 38. What might this mean tc.1 a prospective 
candidate planning to pursue his Master's degree at the 
Graduate School of Education? Assuming that this candidate 
38. 
is faced with comparable. problems as witnessed by the 456 
graduates in this study, the candidate should contemplate an 
approximate six to eight year engagement. 
Time Consumed Meeting Degree Requirments 
According to the DePaul University Bulletin, the Grad-
uate School, 1970-1972, under the topical heading of 11 The 
Master 1 s Degree, 11 page 29, we find: 11 The Maximum time 
limit to complete all the degree requirements for the Master's 
degree is six calendar years from the date of adn1is sion. 
Students are strongly encouraged to complete their program 
of graduate study within a three year period. The Graduate 
School presumes that after six years a course may no longer 
be counted toward degree requirements because of ob sole -
scence. Only two courses may be reinstated by examination. 
Figure 10 presents some interesting data with respect 
to the statement just taken from the DePaul Univeristy 
Bulletin. One may note that from 1966 through 1969, men 
completing Master degree requirements took from 5. 59 
years in 1967 to 10. 27 years in 1966. The average male 
graduate spent 7. 74 years in achieving the Master 1 s degree. 
Women graduates on the other hand spent from 2. 85 
years in 1969 to 12. 07years in 1967 in earning the Master 1 s 
degree. The typical woman graduate took some 6. 31 years 
to complete all requirements. 
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Fig. 10 - Number of Years Taken to Complete Master 
Degree 
X 1966 1967 1968 1969 Total 
N Mean N Mean N Mean N Mean N Mean 
Men 50 10. 27 39 5.59 61 8.05 42 6.26 192 7. 74 
Women 80 7.70 50 12. 07 78 3.67 56 2.85 264 6. 31 
Men & 
Women 130 '8. 69 89 9.23 139 5. 59 98 4. 31 456 6. g1 
Graduate Record Examination Scores 
The Graduate Record Examination (GRE) is generally 
depicted as being a scholastic aptitude test used for pre-
selection of college students at the master's or doctoral 
levels. 
Since the School of Education has NO faculty approved 
policy relative to the use or purpose of this text on the grad-
uate level, it should be abandoned as promptly as possible. 
According t,'.' the DePaul University Bulletin, the Grad-
uate School, 1970-1972, under the heading of: "Admission to 
Candidacy for the Master 1 s Degree, "page 50, one may 
note the following. 
2. Student has taken Graduate Record Examination. 
Hence, the Graduate School of Education has expressed 
a requirement - which all graduate students have to comply 
with prior to being admitted to candidacy. -- -
A study of 39, or 30 per cent of the 1966 DePaul Uni-
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versity, School of Education graduates, indicated that the 
group had a mean verbal score of 45 7 and a mean quanti-
tative score of 436. 
What might these scores mean to the counselor? If we 
take the graduate students and applicants tested in 1964-67 
by Educational Testing Service, we might be able to draw 
some inferences. For example, a verbal score of 460 de-
notes that roughly 31 per cent will score less. In other 
words, 69 per cent of the students do better than this. If 
30 per cent of the 1966 graduates of De Paul can be considered 
representative, we may suggest tentatively, that DePaul 
students apparently rank in the lower third of the scaled 
verbal scores. 
Quantitatively, a scaled score of 440 inforrn.s us that 
about 28 per cent of the graduates score less. On the other 
hand, roughly 72 per cent of graduate students achieve a 
higher scaled score than 440. Since the DePaul graduate 
obtained a mean scaled quantitative score of 436, one may 
assume that our graduates seemingly cluster about the 
lowest quarter of scaled scores. 
The writer was interested in discerning how well the 
GRE might correlate with grade point averages. Since our 
students of 1966 did not fare so well when compared nationally, 
we would thus expect them to make somewhat equivalent 
grade point averages. The correlation between GPA and 
verbal scores of the 39 graduate students of 1966 revealed 
an r=)-0. 039), level of significance being (.1. The co1 -
relation between GPA and quantitative scores of the 39 grad-
uate students revealed an r= ( 0. 036), level of significance 
being (.1. 
According to the correlations between the grade point 
averages and the verbal and quantitative aspects of the 
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test (GRE), one may conclude that no significant relation-
ship exists whatsoever. As a matter of fact, the grade point 
averages of the 1966 class showed a definite increase in each 
case after concluding the Master's program. For example, 
the men showed initially a GPA of 2. 64 and 1,1pon comptetion 
the GPA jumped to 3. 21; the women began at 2. 90 and ended 
with a GPA of 3. 25. Combining both sexes, we find the 
typical student beginning the program with a GPA of 2. 80 
and terminating his work with a GPA of 3. 23. 
If the Graduate Record Examination is truly valid as 
well as reliable ,and if our 1966 graduate students had been 
in the middle, or upper quartiles of the scaled scores on 
the aptitude test, all of our 39 graduates might have earned 
straight 11 A's. 11 
The Graduate Record Examination is a useless appendage 
as it is required by the School of Education at the present. 
It serves no useful purpose. It is recommended that it be 
abandoned. 
The faculty of the School of Education should decide 
more precisely and spell out in writing what prerequisites 
should be necessary for all graduate students to satisfy 
prior to applying for ''Admission To Candidacy For The 
Master's Degree. 1 ' 
Profile of Master Degree Graduate 
As a brief review of the data presented thus far, the 
following page suggests a possible profile of the Master de-
gree graduate. These are the characteristics peculiar to the 
School of Education graduate. 
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A Profile of the Typical DePaul University, School of 
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Conclusions 
A summary of the conclusions reached in this study is 
herewith presented: 
1. The birthplace of the majority of the Master degree 
students is Chicago, Illinois. If we include those 
individuals reared outside of Chicago, but in the 
state of Illinois, we find 7 out of every 10 born in 
Illinois. 
2. Relative to the residence of the Master degree stu-
dent, we find slightly less than 7 out of every 10 
coming directly from their homes. DePaul Univer -
sity on the graduate level is generally characterized 
as a ''commuter school. 11 
3. The majority of graduate students applying for ad-
mission to the Graduate School of Education have 
ta.ken their undergraduate work at DePaul Univer-
sity. If we add to this, students who have taken 
the baccalaureate at other colleges and universities 
in the state of Illinois, approximately 7 of 10 have 
completed their undergraduate preparation in Ill-
nois. 
4. The most frequently mentioned baccalaureate is the 
Bachelor of Arts. Second in importance is the 
Bachelor of Science. 
5. Candidates applying for admission to the Graduate 
School of Education are basically accepted as reg-
ular students. These are students who have met 
all requirements and have been admitted to a de-
gree program. 
6. The grade point averages of women for each of the 
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four years studied exceed the grade point averages 
of men for the same period of time. 
7. The relationship between the grade point averages 
at the beginning and the conclusion of the Master's 
degree program displays a mean r of . 34. This 
is a positive relationship, but too low for accurate 
forecasting purposes. 
8. The relationship between time taken to complete the 
Master's degree and the final grade point average 
of the student resulted in a negative r of . 21. This 
is of little importance in predictive situations. 
9. The age at which candidates begin their work toward 
a Master's degree shows men having a mean age of 
30 and women at 33. The range indicates that we 
have some individuals beginning at ages 20 and 60. 
10. The most important area of concentration pursued 
by the graduate student is School Administration. 
The least important area is the Curriculum Di-
rectorship. 
11. Of degrees granted from 1966 -1969, the most con-
spicuous is the Master of Education. Only occa-
sionally is the Master of Arts conferred. 
12. The average Master degree graduate, if a man, 
completes his work at the age of 38; women complete 
their work at the age of 39. A few students complete 
the first professional degree at 23 and 60 years of 
age. 
13. Candidates planning to take their first professional 
degree at DePaul University's Graduate School of 
Education should plan the engagement to last from 
six to eight years. 
45. 
14. The Graduate Record Examination, until defined in 
terms of purposes to be served, should be elimin-
ated. The correlations between the verbal-quanti-
tative sections of the aptitude test versus the grade 
point averages show no meaningful relationships. 
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